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I. Introduction 

In the ear ly 21s t  century, decreased funding resources and increased community and 

systemic col laborat ion set the stage for v is ionary solut ions to unite the energies of 

schools,  community leaders, human service agencies, law enforcement, correct ions, 

and the judic iary to ident i fy and implement cost-effect ive and research-based 

solut ions.  

This paper proposes a community dr iven Comprehensive Truancy Prevent ion Project 

(CTPP) ut i l iz ing mult ip le agencies and departments working together to achieve 

enduring impacts. It  begins with a review of research f indings on the scope of school 

truancy chal lenges nat ional ly,  and research demonstrat ing the program components 

necessary for effect ive intervent ion. The proposed program combines key program 

components ident i f ied nat ional ly,  cost eff ic ient graduated reinforcements and 

response costs,  and research based prevent ion curr icula developed for schools,  

parents, and correct ions. Each of the fo l lowing systems wi l l  be product ively engaged 

in leadership, p lanning, coordinat ion, communicat ion, implementat ion and evaluat ion 

of this Project to serve young people. 

1. Schools 

2. Parents 

3. Law Enforcement 

4. Adult  Correct ions 

5. Juveni le Correct ions  

6. The Judic iary 

7. Socia l  Services 

8. Community Leaders 

II. School Truancy is a National Challenge 

Signif icant nat ional research and programmatic attent ion has been devoted to school 

truancy research and intervent ion over past the several  decades. As the result  of 

these coordinated Federal ,  State and Local  efforts,  truancy is widely recognized as a 

s ignif icant marker on the developmental  pathways of numerous indiv idual ,  fami ly and 

community chal lenges including decreased school performance, expuls ions and 
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dropouts, substance abuse, juveni le del inquency, vandal ism, v io lent juveni le cr ime, 

status offenses, gang part ic ipat ion, teen pregnancy, and ult imate progression for 

many youth to detent ion, foster care, or juveni le correct ions. “Further,  adults who 

were frequent ly truant as teenagers are much more l ikely than those who were not to 

have poorer health and mental  health, lower paying jobs, an increased chance of 

l iv ing in poverty, more rel iance on welfare support,  chi ldren who exhibit  problem 

behaviors,  and an increased l ikel ihood of incarcerat ion.”1 

Nat ional ly,  hundreds of thousands of students are truant dai ly.2 In 50% of New York 

City ’s high schools dur ing September 2002, 150,000 (20%) of enrol led students 

missed rol l  cal l  dur ing the f i rst  weeks of c lass.3 97% of students expel led from school 

had a history of truancy, and truancy cases comprised 26% of a l l  status offense cases 

handled dur ing 1998.4  Pet i t ioned truancy cases nat ional ly are about evenly div ided 

between boys and gir ls ,  with an average age of 15 but with s ignif icant 

overrepresentat ion of minor i ty youth—part icular ly Afr ican American, Lat ino and Nat ive 

American students.5 The Colorado Foundat ion for Fami l ies and Chi ldren reports a 

nat ional increase of 85% between 1989 and 1998 in pet i t ioned truancy status offense 

cases handled by juveni le courts (from 22,200-41,000), a 61% increase.6 

                                                

1 Be l l ,  A.J . ,  Rosen,  L .A. and Dynlacht ,  D.  (1994).  Truancy Intervent ion.  The Journa l  of  

Research and Deve lopment in  Educat ion 57 (3) ,  203-211.  C i ted in  Baker ,  M.  L ,  S igmon, J .N. ,  

and Nugent .  M.E.  (2001).  Truancy Reduct ion:  Keeping Students  in  School .  Washington,  D.C.:  

OJJDP. 

2 Baker ,  M.  L ,  S igmon, J .N. ,  and Nugent .  M.E.  (2001).  Truancy Reduct ion:  Keeping Students  in  

School .  Washington,  D.C.:  OJJDP.  

3 Reported by NY1,  September 30,  2002.  C i ted in  Mogulescu,  S. ,  Sega l ,  H.J .  (2002) 

Approaches to Truancy Prevent ion.  New York:  Youth Just ice Program, Vera Inst i tute of  

Just ice,  2.  

4 Co lorado Foundat ion for  Fami l ies  and Chi ldren Webs i te ,  (2003),  1 .  

5 Puzzanchera,  C.  Stah l ,  A.  F innegan,  T. ,  Snyder ,  H. ,  Poole ,  R. ,  and T ierney,  N.  

(Forthcoming).  Juveni le  Court  Stat is t ics ,  1998.  Report .  Washington,  D.C.  U.S.  Department of  

Just ice,  Of f ice of  Just ice Programs,  OJJDP. C i ted in Baker ,  M.  et .  a l ,  (2001),  op.c i t .  

6 Overv iew of  Truancy (2003).  Co lorado Foundat ion for  Fami l ies  and Chi ldren Webs i te .  



Comprehensive Truancy Prevention Project                                                5 

 

III. Multiple Factors Can Contribute to Truancy 

“Truancy is def ined as an absence from school that is not excused by the 

parent/guardian or the school.  The speci f ic number of unexcused absences required 

before a student is labeled a chronic truant var ies according to state law.”7  Truants 

are general ly div ided into students who cut or miss c lass, and those who miss fu l l  

days. “In Chicago, 40% of extreme truancy cases occur because of c lass cutt ing. They 

have also found that truants are often in and around school and that tardiness may 

also account for truancy.”8 

Addressing fa i lure to attend school by removing a chi ld from school has been proven 

ineffect ive.9 A Vera Inst i tute of Just ice study released in 2001 found that PINS 

(persons in need of supervis ion) youth placed in foster care have much worse 

attendance after entry than they did before they were placed.10 “Moreover, as large 

numbers of truants are remanded to non-secure detent ion or placed in foster care—

the most expensive components of the PINS system—the costs of the PINS system are 

escalat ing to unmanageable levels.”11 Court systems are often not wel l  equipped to 

provide programmatic support to youth and fami l ies needed to help them comply with 

court orders. 

“As studies conf irm that truancy is typical ly symptomatic of broad 

under ly ing factors, such as fami ly problems, school environment, specia l  

educat ion needs, economic needs, economic status, and mental  health 

                                                

7 Ib id .  

8 ERIC C lear inghouse on Urban Educat ion.  (2003) New Approaches to Truancy Prevent ion in  

Urban Schools .  ERIC Digest  186,  Washington,  D.C.  

9 Stot t ,  M.W.R.  (1987).  Juveni le  Court  Process ing of  De l inquent ,  Ungovernable and School  

Truant  Adolescents:  The Ef fect  on School  At tendance.  (Doctora l  D issertat ion,  State Univers i ty  

of  New York at  Buf fa lo .)  C i ted in  Mogulescu,  S. ,  Sega l ,  H.J .  (2002) Approaches to Truancy 

Prevent ion.  New York:  Youth Just ice Program, Vera Inst i tute of  Just ice,  3 .  

10 Conger,  D. ,  Rebeck,  A.  (2001) How Chi ldren ’s  Foster  Care Exper iences Af fect  The i r  

Educat ion.  New York:  Vera Inst i tute of  Just ice,  31.  C i ted in  Mogulescu,  S. ,  Sega l ,  H.J .  (2002) 

Approaches to Truancy Prevent ion.  New York:  Youth Just ice Program, Vera Inst i tute of  

Just ice,  3.  

11 Mogulescu,  S.  (2002).  Op.  c i t .  
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concerns, truants referred direct ly to the court system rarely receive the 

support or services they require.”12 

Colorado Foundat ion for Fami l ies and Chi ldren has reviewed the broad research on 

truancy and l ists the fol lowing factors shown to contr ibute to truancy: 

“School Factors 

9 Poor academic performance and a lack of sel f-esteem t ied to poor 

performance. 

9 Lack of personal and educat ional goals due to lack of st imulat ing 

school re lated chal lenges. 

9 Teacher var iables, such as lack of respect for students and neglect of 

d iverse student needs. 

9 Schools and/or distr ict ’s  lack of consistency and uniformity to 

attendance and attendance pol icy. 

9 Parents/guardians are not aware or not i f ied of each absence. 

Home and Community Factors 

9 Negat ive role models,  such as peers who are truant or involved in 

trouble that is more ser ious. 

9 Family health or f inancia l  concerns that may put pressure on the 

student to be absent in order to help the fami ly.  

9 Chi ld is a v ict im of abuse, neglect and/or fami ly management issues. 

9 Pressures from teen pregnancy or parenthood 

9 Lack of fami ly support and valuing of educat ion. 

9 Safety issues, such as v io lence in or near the home or school.”13 

IV. Elements of Effective Truancy Intervention 

When a young person begins to miss school,  th is communicates to al l  concerned that 

this person needs appropr iate response to support and empower him/her to move 

forward construct ively in l i fe.  Effect ive and coordinated truancy intervent ions must 

                                                

12 Of f ice of  the Ramsey County At torney.  Truancy Intervent ion Program Year  End Report  

(2000-2001),  6 ( report ing that  78 percent  of  s tudents  wi th in TIP in  2000-2001 d isp layed 

s ign i f i cant  persona l  or  fami ly  issues that  impacted school  at tendance.)  C i ted in  Mogulescu,  S . ,  

Segal ,  H.J .  (2002) Approaches to Truancy Prevent ion.  New York:  Youth Just ice Program, Vera 

Inst i tute of  Just ice,  3 .  

13 Overv iew of  Truancy (2003).  Co lorado Foundat ion for  Fami l ies  and Chi ldren Webs i te .  
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accurately assess and target both indiv idual and systemic factors that contr ibute to 

this behavior pattern. Federal  in i t iat ives and funding increasingly target community-

wide and system-wide solut ions involv ing mult i -system col laborat ion and 

communicat ion in implementing research-based intervent ions. In this way, scarce 

community and agency resources have the greatest impact.  Without a unif ied v is ion, 

leadership and object ives, large expenditures of both human and f inancia l  resources 

can become fragmented and even counterproduct ive. This holds true both within 

systems and for intra-system col laborat ions.  

OJJDP l ists key components supported by research on nat ional truancy reduct ion 

models result ing from the Youth Out of the Educat ion Mainstream (YOEM) Init iat ive14 

and other researchers.15 

Key Truancy Reduction Program Components 

1. Parental  Involvement 

2. Meaningful  sanct ions or consequences for truancy 

3. Meaningful  incent ives for school attendance 

4. Ongoing school-based truancy reduct ion programs 

5. Involvement of community resources (e.g. law enforcement) 

Schoor concludes successful programs must also:16 

6. Be comprehensive, f lexib le, responsive and persever ing. 

7. View chi ldren in the context of their  fami l ies.  

8. Deal with fami l ies as parts of neighborhoods and communit ies. 

9. Have a long-term prevent ive or ientat ion and a c lear miss ion and 

cont inue to evolve over t ime. 

10. Be wel l  managed by competent and committed indiv iduals with 

c lear ly ident i f iable ski l ls .  

                                                

14 “YOEM was a jo int  in i t ia t ive of  OJJDP and the Safe and Drug-Free Schools  Program, U.S.  

Department of  Educat ion,  focused on t ruants ,  dropouts ,  and youth who were fear fu l  of  

at tending school ,  suspended or  expe l led,  or  in  need of  he lp to become re integrated into 

mainstream schools  f rom juveni le  detent ion and correct iona l  set t ings.”  Quoted f rom Baker ,  M.  

L .  (2001),  Op.  c i t .  

15 See a lso Cata lano et .  a l ,  (1998);  Dryfoos,  (1990);  Mor ley and Rossman,  (1997).  C i ted 

Baker ,  M.  L .  (2001),  Op.  c i t .   

16 Schoor ,  L .B.  (1997).  Common Purpose:  Strengthening Fami l ies  and Neighborhoods to 

Rebui ld  Amer ica.  New York,  NY: Doubleday.  C i ted in  Baker ,  M.  L .  (2001),  Op.  c i t .  
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11. Have staff  tra ined and supported to provide high-qual i ty,  

responsive services. 

12. Operate in sett ings that encourage pract i t ioners to bui ld strong 

relat ionships based on mutual trust and respect.  

V. Description of the Comprehensive Truancy Prevention 
Project  

The CTPP is designed as a cost-effect ive, comprehensive, mult i -systemic approach to 

truancy that re l ies upon effect ive coordinat ion and communicat ion between mult ip le 

stakeholders, profess ionals,  agencies and systems. The potent ia l  community benef i t  is  

s ignif icant in terms of enhanced school part ic ipat ion and complet ion for youth, 

effect ive use of scarce community resources, empowerment for schools,  courts,  youth 

and fami l ies,  effect ive use of sanct ions and incent ives, and cost savings. As c i ted in a 

recent report,  the potent ia l  cost savings from effect ive intervent ion is s ignif icant.  

“The mult id imensional cost of a system fai lure for each indiv idual and 

his/her fami ly is tragic,  and the economic and socia l  cost for society in 

terms of lost human potent ia l ,  medical ,  socia l  services, law enforcement 

and cr iminal  just ice system costs is stagger ing. Mark Cohen est imated 

“the monetary value of saving one ‘h igh r isk youth’  from a l i fe of cr ime, 

drug abuse, or dropping out of high school to be $ 1.3-$ 1.5 mi l l ion in 

1997 dol lars (discounted to present value). Comparable est imates are    

$ 370,000 to $ 970,000 for a heavy drug abuser, and $ 243,000 to        

$ 388,000 for a high school dropout.”17 

VI. Project Objectives 

The intent of these system col laborat ions is creat ing character development and l i fe 

sk i l l  solut ions that reduce system fai lures, enhance school performance, empower 

parents, decrease cr iminal  behavior and increase community safety, decrease 

                                                

17 Cohen,  Mark A. .  (1998) The monetary va lue of  sav ing a h igh r i sk  youth.  Journa l  of  

Quant i tat ive Cr imino logy 14:  5-33.  C i ted in  Cohen,  Mark A.  (2000) Measur ing the costs  and 

benef i ts  of  cr ime and just ice.  In Of f ice of  Just ice Programs.  Measurement and Analys is  of  

Cr ime and Just ice.  Washington,  DC: U.S.  Department of  Just ice.  
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rec id iv ism, and prepare young people to be contr ibut ing members of society. The 

Comprehensive Truancy Prevent ion Project has the fol lowing object ives: 

1. Positive Youth Engagement:  Enhance student and fami ly 

connect ions to school,  academic engagement, fac i l i tate l i fe planning, 

and reduce sel f-defeat ing patterns and r isk taking by youth. 

2. Multi-systemic Cooperation:  Faci l i tate mult i -system planning, 

coordinat ion, implementat ion and communicat ion. 

3. Comprehensive Staff Training:  Provide tra in ing to each agency 

and professional regarding overal l  project object ives and procedures 

and his/her role in the project to enl ist  staff  enthusiasm and 

creat iv i ty in implementing the project.  

4. Participant Engagement:  Provide ear ly ident i f icat ion for youth with 

school/c lass attendance chal lenges and connect posit ively with each 

youth and parents or guardians regarding concerns and opt ions. 

5. Integrated Program Implementation:  Provide posit ive and 

sequenced communicat ions, intervent ions, support,  referrals,  and 

response costs to youth and parents to enhance program 

part ic ipat ion, empowerment and investment in the process of change. 

6. Program Evaluation and Refinement:  Col lect,  analyze and report 

comprehensive data on project outcomes as the basis for cont inuing 

program ref inement and enhancement of systemic coordinat ion and 

communicat ion. 

VII. Prevention Curricula Utilized in the CTPP 

A chal lenge we face as human beings is that indiv idual and system change is 

uncomfortable and involves effort and struggle. The encouraging fact is that once we 

make the effort to change, the benef i ts are s ignif icant and grat i fy ing. Successful  

systems and programs must fac i l i tate the fol lowing for a l l  stakeholders in developing 

new behavior and system choices and patterns: 

9 We must decide that a behavior or system change is the r ight thing to do, and 

9 We must have the resources and support necessary to develop the required 

habits and ski l ls .  
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The Comprehensive Truancy Prevent ion Project ut i l izes Socia l  Responsibi l i ty Training 

(SRT™) and Moral  Reconat ion Therapy (MRT®) to provide a project foundat ion. These 

research based programs provide an integrated phi losophy and language, and target 

character development and essent ia l  sk i l ls  development for youth and parents or 

parent ing f igures. Or ig inal ly developed in correct ions and now ut i l ized with over 

400,000 offenders in 43 states, MRT® embodies three cr i t ica l  messages: 1) You are 

important; 2) You are responsible for your l i fe; 3) You have unique gi f ts to share with 

the world. With over 2,000,000 persons in jai l  and pr ison in this country, we are wel l  

aware as a society that we cannot afford either f inancia l ly or from a humanitar ian 

perspect ive to lock people up and throw away the key. As ment ioned above, the 

choices that ul t imately lead to incarcerat ion frequent ly begin with the decis ion to stop 

attending school.  No Chi ld Left Behind mandates now put pressure on each school and 

distr ict  to see each youth as a resource to be developed. The CTPP proposal is  

intended to provide addit ional resources for schools and the many other systems 

working to ass ist  youth in becoming product ive and responsible c i t izens. 

SRT™  and MRT®  focus systematically on seven basic l ife issues:  

1. Confrontation and Assessment of Self:  Part ic ipants assess 

bel iefs,  att i tudes, behaviors,  and defense mechanisms;  

2. Assessment of Relationships:  Includes planning to heal 

re lat ionships that have been harmed;  

3. Reinforcement of Positive Behavior and Habits:  Helping others 

ra ises awareness of moral  responsibi l i ty;  

4. Positive Identity Formation:  Explorat ion of Real Sel f  and goal 

sett ing;  

5. Enhancement of Self-Concept:  Act ions that enhance sel f-respect 

and development of pro-socia l  habits change how part ic ipants see 

themselves. 

6. Decreasing Hedonism:  Part ic ipants learn to delay grat i f icat ion and 

control  of p leasure-seeking behavior.  

7. Developing Moral Reasoning:  With greater concern for others and 

socia l  systems.  

Changing character r isk factors and developing in youth the Foundat ion Ski l ls ,  

Personal Qual i t ies,  and Interpersonal Competencies essent ia l  for adult  responsibi l i t ies 
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requires s ignif icant pract ice and exper ience to achieve mastery. SRT™ and MRT™ are 

designed to reduce speci f ic youth r isk factors that are problematic aspects of 

character ident i f ied through scient i f ic research and enhance prosocia l  supports,  sk i l ls  

and motivat ion. These systematic,  step-by-step curr icula are designed to al ter how 

students think, how they make judgments and decis ions about r ight and wrong, and 

promote act ions and behaviors focused on changing negat ive relat ionships. SRT™ and 

MRT® teach part ic ipants thinking, judgment and l i fe ski l ls  in systematic c lass 

processes designed to enhance socia l ,  moral ,  and behavioral  growth in a progressive 

fashion.  

Several  character ist ics of these educat ional programs make them uniquely suited to 

this project: 

1. SRT™ and MRT® are open-ended curricula.  This means that a 

part ic ipant can enter the programs at any t ime and work at his/her own 

pace. This qual i ty of the programs al lows a student (or parent) to begin 

the program in one sett ing (for instance in a regular high school) and 

pick up program part ic ipat ion in another sett ing (for instance an 

alternat ive high school) at the point he/she left  off .  

2. SRT™ and MRT® are participant driven rather than content 

driven .  Each part ic ipant br ings the speci f ics of his/her l i fe to the c lass 

and appl ies the ski l ls  and information of the c lass to their  own s i tuat ion. 

In this way, the c lass is a lways “ l ive” because the content discussed is 

happening r ight now in their  dai ly affa irs.  Each part ic ipant (whether 

student, parent or guardian) thus benef i ts from the growth process of 

other c lass members.  

3. SRT™ and MRT® are based upon true internalization of skil ls,  

moral reasoning and positive decision-making.  For instance, 

students make a commitment to honesty in a l l  their  school affa irs.  I f ,  as 

happens, a student breaks his/her commitment, they are asked to repeat 

that part of the c lass to enhance the internal izat ion process. The SRT™ 

and MRT® foundat ion curr icula were created as one semester c lasses 

but students progress at their  own pace to master the mater ia l .  

4. SRT™ provides students and family members with skil ls to solve 

day the l ife challenges they face.  MRT®, developed in correct ions, is  

appropr iate for students who are res ist ive. By his/her behavior choices 
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and c lass progress, students thus choose the programatic content and 

level  of intervent ion (as out l ined below) that they need.  

SRT™ and MRT® ut i l ize c lass dynamics to create a posit ive peer culture that mirrors 

to an indiv idual his/her personal i ty character ist ics that contradict the above qual i t ies.  

This fac i l i tates a process of sel f-examinat ion and ref lect ion that is not achieved by 

more direct ive or purely ski l l -based approaches. In addit ion, SRT™ and MRT® involve 

the indiv idual becoming a member of a team whose goal is  to ass ist  one another in 

successful  behavior change. Part ic ipants are involved in teaching others new ski l ls ,  

communicat ing, and working with others from diverse backgrounds. The program thus 

serves to advance the indiv idual ’s work readiness and ass ists him/her to increase 

interpersonal competencies in these areas.  

Developmental  research shows that the abi l i ty to perform logical ,  socia l  and moral  

reasoning is direct ly re lated to structural  changes in the way the mind operates.4  

Laurence Kohlberg bui l t  on the work of Piaget and postulated s ix sequent ia l  stages of 

moral  development re lated to a person’s degree of internal izat ion of moral  reasoning:5  

Preconventional Level of Moral Reasoning  

 1. Punishment and Obedience Orientat ion (Pleasure/Pain)  

 2. Instrumental  Relat iv ist  Or ientat ion (Deal making)  

Conventional Level of Moral Reasoning  

 3. Interpersonal Concordance (Socia l  Approval)  

 4. Law and Order Orientat ion  

Post-Conventional or Autonomous Level of Moral Reasoning 

 5.  Socia l  Contract (Legal ist ic Or ientat ion)  

 6. Universal  Ethical-Pr inc ip le Orientat ion 

SRT™ and MRT® require behavior and reasoning at progressively higher levels of 

moral  reasoning. Or ig inal  research with MRT® demonstrated that for each step 

completed, part ic ipants made smal l  gains in moral  reasoning as measured by 

reasoning on a ser ies of moral  d i lemmas. SRT™ and MRT® curr icula are open-ended 

c lasses. Students can enter at any t ime dur ing a semester.  Part ic ipants then work at 

their  own pace to process exerc ises and tasks sequent ia l ly.  More advanced students 

are asked to teach those who are newer in the program. This procedure gives a 
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f lex ib le tool  to administrators for referral ,  fac i l i tates the learning process, and al lows 

for the cont inuat ion of ongoing c lasses.  

SRT™ and MRT® ut i l ize structured exerc ises and tasks to foster development of 

higher levels of reasoning as wel l  as addressing other important character 

development and l i fe ski l l  areas. These programs incorporate what is typical ly 

descr ibed as “cognit ive ski l ls” educational programming, but surpass common 

classroom methods as a comprehensive cognit ive-behavioral  approach. Negat ive 

behaviors,  bel iefs,  and att i tudes are the in i t ia l  target of these curr icula. Behavioral  

rehearsal  and pract ice is gained in the c lass process, as students make a direct 

commitment to honesty, trust and fol lowing school rules.  

VIII. CTPP Program Overview 

The chart on the fol lowing page i l lustrates proposed program components, and levels 

of intervent ion based upon needs and compl iance. This is intended to be i l lustrat ive 

only, and the stakeholders of each speci f ic community would decide as part of the 

community planning process the exact e lements and pattern of implementat ion 

appropr iate for their  community. Once the exact prel iminary design has been 

ident i f ied, i t  is  possib le to develop precise program cost project ions, as wel l  as 

develop complete pol ic ies and procedures for the CTPP. In this way, i t  can be 

implemented as envis ioned by community stakeholders. 
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Level  of  Intervention 
 
Program Component 
 

1 2 3 4 

1 .  Schoo l  sends  l e t te r  to  pa rents  o f  a l l  s tudents  in fo rm ing  them o f  the  p rogram and  o f  s ta te  educat iona l  
a t tendance  requ i rements .  Le t te r  i s  co -s igned  by  the  P r inc ipa l ,  SRO and  by  a  representa t i ve  o f  the  cour t .

X    

2.  Commun i ty  educa t ion  campa ign  and  vo lun teer  rec ru i tment  i s  l aunched .  X    

3 .  Ident i f y  s tudents  who have  3  absences .  Meet  w i th  s tudent  and  ca l l  pa rent .   X   

4.  I f  absences  cont inue ,  schoo l  reques ts  pa ren t  med ia t ion  meet ing  a t  schoo l  on  Cour t  s ta t ionery  to  se t  up  
cont rac t .  Re fe r  s tudent  to  SRT™.  

 X   

5.  S tudent  academic  s ta tus  i s  rev iewed  and  youth  i s  re fe r red  fo r  academic  ass i s tance  o r  assessed  fo r  IEP  
i f  requ i red .  

 X   

6 .  S tudent  and  fami l y  needs  a re  assessed ,  fami l y  concerns  a re  addressed ,  and  fami l y  i s  re fe r red  to  
commun i ty  resources  i f  needed .  

 X   

7 .  Pa ren ts  o r  guard ians  a re  inv i ted  to  pa r t i c ipa te  in  a  SRT™ Paren t  Suppor t  C lass  conducted  by  schoo l  o r  
cour t  vo lun teer  parents .  

 X   

8 .  S tudents  p rogress  a t  the i r  own pace  in  SRT™ c lass .  Depend ing  upon educa t iona l  requ i rements ,  s tudents  
rece ive  c lass  c red i t .  

 X   

9 .  Dean,  P r inc ipa l ,  Counse lo r  o r  Schoo l  Soc ia l  Worker  meets  w i th  s tudent  month ly  to  recogn i ze  p rogress  
made ,  address  any  concerns ,  o r  b r ing  to  bear  add i t iona l  resources  i f  requ i red .  

 X   

10 .  S tudents  who success fu l l y  pa r t i c ipa te  and/or  comp le te  the  p rogram are  recogn i zed  th rough commun i ty  
ac t i v i t i e s  l ed  by  vo lun tee rs ,  suppor ted  by  commun i ty  o rgan i za t ions  and  bus inesses .  

 X   

11.  I f  non-comp l iance  cont inues ,  c i ta t ion  i s  i s sued .  Law en fo rcement  o r  SRO apprehends  s tudent  a t  schoo l  
o r  in  the  commun i ty  and  b r ings  h im/her  to  t ruancy  cente r  fo r  ½-1  day .  

  X  

12 .  Cour t  re fe r ra l  i s  made .  Commun i ty  se rv i ce  i s  ass igned  by  the  cour t .    X  

13.  For  s tudents  who a re  no t  mak ing  adequate  p rog ress  o r  who a re  non-comp l ian t  w i th  the  p rogram,  an  
add i t iona l  pa ren t /guard ian  meet ing  i s  schedu led  to  p rob lem so lve  and  s tudent  i s  re fe r red  to  MRT®. 

  X  

14 .  For  s tudents  s t i l l  res i s tan t ,  cour t  cons iders  op t ion  o f  commun i ty  Vo i ce  Mon i to r ing ,  e lec t ron i c  
mon i to r ing ,  as  we l l  as  commun i ty  se rv i ce  and  o ther  appropr ia te  sanc t ions .  

   X 

15 .  In tens ive  Fami l y  Comp l iance  in i t i a t i ve  i s  imp lemented  as  o rde red  by  the  cour t  inc lud ing  MRT® for  
pa rents ,  mu l t ip le  fam i l y  g roup  meet ings .  

   X 

16.  Detent ion  o r  fos te r  p lacement  i s  eva lua ted .     X 

 


