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EXECUTIVE SUMMARY1
 

Jefferson Parish Public School System (JPPSS) has begun implementing 

an important prevention/early intervention initiative targeted for all  sixth 

graders in the District in order to decrease unexcused absences, decrease school 

discipline referrals, and enhance school academic performance.  Beginning with 

2007-2008 school year, most sixth graders participated in the Social 

Responsibility Training (SRT) curriculum during the school year.  The only 

exceptions were sixth graders in two schools that are treated as program as 

usual,  and did not receive the SRT intervention, in order to establish a control 

group to enhance the research design of the project.   

SRT is an evidence-based cognitive behavioral curriculum developed in 

2001 for dropout prevention and critical life skills development for high risk 

students. SRT is now used in 20 states in schools and community agencies. This 

important prevention initiative in Jefferson Parish provides a valuable 

opportunity to evaluate SRT program implementation, to collect outcome data, 

and provide information on the program’s effectiveness and impact in this 

community.   

JPPSS contracted with Glacier Consulting, Inc. (GCI) for program 

evaluation services during the early stages of their planning for program 

                                                

1 See  fu l l  r epor t :  Rob inson,  Gregory ,  and  Rober t  A .  K i r chner  (2009)  Je f fe rson Par i sh  Pub l i c  Schoo l  
Sys tem Soc ia l  Respons ib i l i t y  T ra in ing  (SRT)  P rog ram:  In tens ive  Eva lua t ion  Repor t .  Annapo l i s ,  MD:  
G lac ie r  Consu l t ing ,  Inc .  
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implementation.  The independent evaluation team2 performed analysis of early 

SRT implementation steps, and conducted an initial evaluation visit  to Jefferson 

Parish on October 29-November 2, 2007. 

Following the submission of the initial evaluation report3 which 

established the basis for the evaluation to develop more intensive evaluation 

design as presented in this report,  the first intensive study of program 

implementation.  A final report will  include both intensive process and outcome 

evaluations results to be completed at the end on the 2009-2010 school year.   

Nationally there is a significant need for information on school and 

community early intervention and prevention programs that work, as well  as 

confirmation on why they work.  Gathering outcome results for SRT as an 

innovative prevention program designed for schools will prove valuable 

guidance to school administrators and community decision-makers in Jefferson 

Parish. Systematic research evaluation provides important information to guide 

future implementation of SRT within the complex political  and bureaucratic 

environment of public schools as they work to accomplish numerous and 

sometimes conflicting goals with limited resources.  

                                                

2 T h e  t e a m w a s  c o mp r i s ed  o f  D r s  G r e g o r y  R o b i n s o n  a n d  R o b e r t  A .  K i r ch n e r ,  G l a c i e r  C o n s u l t i n g ,  I n c . ,  w i t h  
a d v i c e  o f  o t h e r  G C I  R e s ea r ch  A ss o c i a t e s  w h o  wi l l  b e  d i r e c t l y  i n v o lv ed  in  f in a l  ev a lu a t io n  e f f o r t s .   T h e  v i e w s  
o f  t h e  au th o rs  d o  no t  r ep r e s en t  t h e  o p i n i ons ,  po l i c i e s  o r  o f f i c i a l  pos i t i o ns  o f  J e f f e r so n  P a r i sh  Pub l i c  S c hoo l  
S ys t e m,  p e r s on n e l  o r  other  o f f i ces  and  organ i za t ions  inc luded in  the  repor t .  

3  See :  Ki rchner ,  Rober t  A.  (2007)  Je f ferson  Par i sh  Publ ic  School  Sys tem Soc ial  Responsib i l i t y  
Tra in ing  (SRT)  Program: In i t ia l  Evalua t ion  Report .  Annapol i s ,  MD:  Glac ie r  Consul t ing ,  Inc .  
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Assessment and evaluation are important tools to improve the 

effectiveness and quality of education programs. A systems approach to program 

evaluation helps ensure that: (1) effectiveness and efficiency are maintained 

within the Program and (2) progress on the JPPSS SRT objectives is 

communicated to key policy makers, administrators, and the public. Building 

evaluation into program implementation allows evaluation activities and 

methods to be useful and relevant, and provides for on-going program 

improvement as well as opportunities for future, more intensive evaluation. 

Practical needs dictate that evaluations answer the questions of decision makers, 

and deliver information and recommendations that are readily useful to 

practitioners.4  

The first two years of implementation have produced numerous 

achievements in improving the delivery of SRT, as well as in the development 

and institutionalization of the SRT modality itself.   First ,  the first  year of 

introducing the intervention, training facilitators and teachers,  and testing its 

use with 6t h  Graders produced useful feedback  

•  The evaluation team found strong support for the program at 

administrative levels as well  as within the visited schools. 

•  Character Development Systems, LLC (the curriculum developers),  

used the feedback to modify the workbooks and lesson plans for the 

                                                

4 Based on:  The  approach and def in i t ions  presen ted  he re  a re  fu l ly  exp la ined  and demonst ra ted  in :   
Ki rchner ,  Przyby lsk i  and  Carde l la  (1994) .  Th i s  publ ica t ion  i s  ava i lab le  a s  par t  of  the  “Elec t ronic  
Roadmap for  Eva lua t ion ,”  and can be  found on the  INTERNET a t :  www.bja.eva luat ionwebs i te .org .      
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2008-09 school year.  This exemplifies the role of formative 

evaluation early in a project’s life cycle.  Indicated program 

improvements “tuned up” the intervention, readying it  for the more 

intensive scrutiny of in-depth process evaluation and a preliminary 

look at outcomes in the following school year (2008-09). 

•  The value of SRT with high-risk, low achieving students is apparent 

from the interviews with these two alternative middle school 

teachers.   

•  Interviews conducted by the evaluation team at these three schools 

in December, 2008 confirm that SRT is perceived by  teachers to be 

an asset,  and to be an effective intervention for many students.   

•  For the 2008-09 school year, the four-level academic performance 

indicator shows that although the mean number of disciplinary 

infractions is lower in the SRT condition (M= 1.78) than in the 

comparison condition (M= 2.17), the main effect for SRT is not 

statistically significant.  There is a significant main effect for 

academic performance, as the combined mean number of 

disciplinary infractions rises steadily as academic performance 

becomes poorer (M= 0.281 in the highest achieving category; M= 

0.958 among 6t h graders in the second highest category; M= 1.942 

infractions in the third highest achievement category, and M= 4.24 

among the lowest achieving 6th  graders); F (3, 3705) = 170.123, p  < 

.001.   

•  An important feature of this analysis is the significant interaction 

between SRT and academic performance.  That is,  the effect of SRT 

depends upon the level of academic achievement (as illustrated by 
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Figure 3, SRT has the most effect in the lowest-achieving student 

group); F  (3, 3705) = 4.884, p  < .003.  This important quantitative 

result is consistent with the strong anecdotal testimony provided by 

teachers in the system’s alternative middle schools, which educate 

students that have been suspended from other campuses. 

•  This analysis shows that across all  academic achievement 

categories, the mean number of days missed is lower in the SRT 

condition (M= 9.79) than in the comparison condition (M= 12.43).  

The main effect for SRT is statistically significant; F  (1, 3705) = 

14.045, p  < .001.  There is also a significant main effect for 

academic performance, as the mean number of days missed rises 

steadily as academic performance becomes poorer; F (3, 3705) = 

92.538, p  < .001. 

 


